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Parental	Care	and	Community	Involvement	as	
Pillars	of	Academic	Success	in	Nigeria
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Academic	success	in	Nigeria	remains	a	multidimensional	challenge	in�luenced	by	both	school-based	and	non-school-
based	factors.	Among	the	most	critical	determinants	are	parental	care	and	community	involvement,	which	serve	as	
foundational	pillars	for	the	holistic	development	of	learners.	This	paper	explores	the	intersection	between	the	home,	
community,	 and	 school	 environments,	 highlighting	 how	 parental	 care	 expressed	 through	 emotional	 support,	
supervision,	provision	of	learning	resources,	and	value	orientation	signi�icantly	shapes	children's	motivation,	self-
esteem,	and	capacity	to	excel	academically.	Equally,	community	involvement,	encompassing	extended	family	support,	
mentorship,	cultural	values,	and	collaborative	efforts	with	schools,	creates	an	enabling	environment	that	reinforces	
the	learning	process.	The	paper	argues	that	when	parents	actively	nurture	their	children	and	communities	contribute	
through	collective	responsibility,	the	challenges	of	poverty,	inadequate	infrastructure,	and	weak	educational	systems	
in	many	Nigerian	contexts	can	be	mitigated.	Using	insights	from	Nigerian	socio-cultural	practices	and	contemporary	
educational	research,	the	discussion	emphasizes	the	need	for	integrated	frameworks	that	promote	synergy	among	
parents,	communities,	and	schools.	The	paper	concludes	that	sustainable	academic	success	in	Nigeria	is	achievable	
only	 when	 parental	 care	 and	 community	 involvement	 are	 strengthened	 as	 complementary	 forces	 in	 child	
development,	thereby	fostering	not	only	academic	excellence	but	also	resilience,	character	formation,	and	societal	
progress.

Abstract

Keywords:	Parental	 care;	 Community	 involvement;	 Child	 development;	 Educational	 support;	Holistic	 learning;	
Family-school-community	partnership.

|	19	to	27

Review	Article

1 1 2
Innocent	S.	Ikoroha ,						Moses	T.	Imbur* ,						Usen	Stella	Matthew ,	

2
and	Commy	Goddy	Mkpa

Introduction
Education is widely recognized as an important tool 
for social mobility, economic development, and 
nation-building, particularly in Nigeria, where 
educational  attainment remains central  to 
overcoming systemic poverty and inequality [1]. 
However, the pursuit of academic success among 
Nigerian children is not solely dependent on formal 
school structures and teachers; it is deeply rooted in 
the family and community contexts that shape 
learners' lives [2]. Parental care, expressed through 
emotional support, supervision, and the provision of 
educational resources, plays a fundamental role in 
determining students' attitudes and performance in 
school [3]. In Nigeria, where extended family 
networks and communal living are cultural norms, 
community involvement also emerges as a signi�icant 
pillar in reinforcing academic engagement [4].
Studies have shown that active parental involvement 
correlates positively with students' motivation, self-
regulation, and academic achievement across diverse 
Nigerian contexts [5, 6]. Similarly, community 
participation through mentorship,  cultural 
reinforcement, and school–community partnerships

provides learners with broader social capital and 
resi l ience needed to  thrive  in  chal lenging 
environments [7]. Unfortunately, in many Nigerian 
communities, socioeconomic instability, weak policy 
implementation, and cultural barriers often 
undermine these support systems, leaving schools as 
isolated institutions struggling to address holistic 
child development [8].
This paper positions parental care and community 
involvement as complementary forces that must be 
strengthened to promote sustainable academic 
success in Nigeria. By drawing on Nigerian socio-
cultural realities and educational research, it 
advocates for a holistic framework where parents, 
communities, and schools work synergistically to 
foster not only cognitive development but also 
resilience, character, and lifelong learning.
Despite signi�icant reforms and interventions across 
the country, Nigeria continues to face persistent 
chal lenges in  improving student  academic 
performance. Structural issues such as inadequate 
funding, overcrowded classrooms, a shortage of 
quali�ied teachers, poor infrastructure, and 
inconsistent policy implementation remain 
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widespread [9]. These constraints directly affect the 
quality of teaching and learning, limiting the ability of 
schools to provide holistic education. Even in contexts 
wh e re  a c c e s s  to  s c h o o l i n g  h a s  ex p a n d e d , 
performance indicators in literacy, numeracy, and 
problem-solving skills continue to fall below global 
averages [10].
Education, by its very nature, does not occur in a 
vacuum. Children's ability to thrive academically is 
shaped not only by school inputs but also by the 
nurturing environments—or lack thereof in which 
they grow up. A child who receives little emotional 
care, inadequate supervision, or no encouragement at 
home is likely to face dif�iculties in concentration, self-
con�idence, and academic engagement, regardless of 
the resources available in school [3]. Similarly, weak 
parental involvement, such as limited participation in 
school meetings or failure to monitor homework, 
often results in learners lacking the motivation and 
discipline required to excel. In many Nigerian 
contexts, economic hardship compounds these 
challenges as parents struggling with poverty may 
prioritize survival needs over active participation in 
their children's education [7].
Community participation also remains limited in 
several regions. While Nigerian societies have 
historically relied on communal approaches to child-
rearing, modernization, urban migration, and social 
fragmentation have weakened these networks [4]. As 
a result, schools are often left to carry the burden of 
nurturing children without the complementary 
support of families and communities. The absence of 
mentorship opportunities, role models, and collective 
accountability reduces the capacity of learners to 
envision and strive for long-term educational success. 
Consequently, the lack of strong parental and 
community engagement undermines the potential 
impact of school-based reforms, leaving students 
vulnerable to academic underachievement, high 
dropout rates, and limited prospects for future 
advancement.
This paper argues that parental care, parental 
i nvo lve m e n t ,  a n d  c o m m u n i t y  s u p p o r t  a re 
indispensable pillars for ensuring academic success 
in Nigeria. Parents provide emotional nurturing, 
moral guidance, and the necessary learning 
resources, while communities reinforce cultural 
values, mentorship, and collective responsibility for 
child development. Without these complementary 
supports, education systems alone cannot achieve 
their intended goals of academic excellence, character 
f o r m a t i o n ,  a n d  s o c i e t a l  t r a n s f o r m a t i o n . 
Strengthening the synergy between home, school, 
and community is therefore critical for repositioning 
Nigeria's education sector to meet both current and 
future developmental challenges.

Theoretical	Review
Bronfenbrenner's	Ecological	Systems	Theory
Bronfenbrenner's Ecological Systems Theory 
p rov i d e s  a  c o m p re h e n s ive  f ra m e wo r k  fo r 
understanding human development as a process 
in�luenced by the interaction between an individual 
and the multiple layers of their environment [11]. 
According to the theory, child development does not 
occur in isolation but is profoundly shaped by 

relationships and interactions within and between 
different environmental systems. These systems are 
categorized into �ive levels: the microsystem, 
mesosystem, exosystem, macrosystem, and 
chronosystem, each representing a layer of in�luence 
that directly or indirectly impacts a child's growth and 
learning. The microsystem refers to the immediate 
environment in which the child interacts daily, such as 
the family, school, and peer groups. Within the 
Nigerian context , the family is traditionally 
considered the primary agent of socialization, 
providing emotional support, guidance, and 
resources for education. Schools, as another critical 
component of the microsystem, serve as formal 
structures for learning, skill acquisition, and social 
development. The theory emphasizes that the quality 
of interactions within this system such as positive 
parent child communication, parental monitoring of 
schoolwork, and teacher–student relationships 
signi�icantly in�luences a child's academic motivation, 
self-esteem, and overall achievement [11].
The mesosystem refers to the connections and 
interactions between the various components of the 
microsystem. For example, relationships between 
parents and teachers or collaboration between 
community leaders and schools represent the 
mesosystem. Positive coordination in this layer such 
as parents attending parent–teacher association 
(PTA) meetings, community involvement in school 
projects, or mentorship programs organized by local 
elders reinforces learning and creates a supportive 
ecosystem for students. Conversely, weak linkages 
may result in inconsistencies in expectations and 
support, hindering academic success.
Beyond the microsystem and mesosystem, the theory 
emphasizes the in�luence of the broader exosystem 
(e.g., parents' workplaces and local education 
policies) and macrosystem (cultural norms, societal 
values,  and economic conditions) on child 
development [11]. In Nigeria, cultural traditions 
emphasizing communal child-rearing and the 
societal value placed on education can enhance 
academic outcomes. Similarly, local government 
i n t e r v e n t i o n s  s u c h  a s  s c h o l a r s h i p s  a n d 
i n f r a s t r u c t u r a l  s u p p o r t  c r e a t e  e n a b l i n g 
environments that indirectly in�luence students' 
academic performance.
The chronosystem accounts for changes over time, 
including parental migration, shifts in family 
structure, and national policy reforms. In Nigeria, 
urban migration often leads to nuclear family 
arrangements, reducing extended family support and 
altering chi ldren's  learning environments . 
Understanding these temporal dynamics helps 
explain variations in academic outcomes across 
developmental stages and life transitions.
Overall, the ecological framework underscores the 
interconnectedness of home, school, and community 
in fostering academic success. Integrating parental 
c a re ,  s c h o o l  e n ga g e m e n t ,  a n d  c o m m u n i t y 
involvement is therefore essential. When these 
systems function harmoniously, children are more 
likely to develop the cognitive, social, and emotional 
skills necessary for academic excellence; when 
disrupted, academic motivation and performance 
may decline [11].
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Epstein's	 Overlapping	 Spheres	 of	 In�luence	
Theory	and	Academic	Success	in	Nigeria
The Overlapping Spheres of In�luence Theory posits 
that children's academic success is maximized when 
the family, school, and community actively interact 
and collaborate rather than operate in isolation [12]. 
When these spheres overlap, learning, values, and 
motivation are reinforced across contexts. This 
framework is particularly relevant in Nigeria, where 
socio-economic and cultural transitions have 
reshaped traditional child-rearing practices.
The theory identi�ies six key dimensions of parental 
involvement. The �irst, parenting, emphasizes the role 
of parents as children's �irst teachers, providing 
emotional stability, moral guidance, and basic care. In 
Nigeria, parenting often extends beyond the nuclear 
family to include extended relatives. However, 
urbanization and economic pressures have weakened 
these traditional support systems, increasing the 
importance of intentional parental involvement for 
academic success [12].
The second dimension, effective communication, 
highlights the importance of clear, frequent, and two-
way interaction between parents and schools. This 
may include parent–teacher meetings, progress 
reports, and informal consultations. When parents 
are well informed about academic expectations, they 
can reinforce learning at home, while weak 
communication often leads to confusion and reduced 
learner motivation [12].
Volunteering constitutes the third dimension. 
Parental participation in school programs and 
extracurricular activities signals the value of 
education to children and helps bridge resource gaps 
in underfunded Nigerian schools. The fourth 
dimension, supporting learning at home, underscores 
parents' direct in�luence through homework 
supervision, provision of learning materials, and 
establishment of study routines. These practices are 
p a r t i c u l a r ly  i m p o r t a n t  i n  c o n tex t s  wh e re 
overcrowding and poor infrastructure limit 
classroom effectiveness [12].
Decision-making participation is the �ifth dimension, 
emphasizing parental involvement in school 
governance through boards, committees, and PTAs. 
Such engagement enhances accountability and 
ensures that school policies re�lect community needs. 
T h e  s i x t h  d i m e n s i o n ,  s c h o o l – c o m m u n i t y 
partnerships, extends support beyond the family and 
school by engaging religious institutions, local 
leaders, and non-governmental organizations. These 
partnerships provide mentorship, scholarships, and 
infrastructural support, reinforcing education as a 
collective responsibility [12].
Rebuilding overlapping spheres of in�luence is 
essential in Nigeria, where urbanization and 
migration have weakened communal networks. 
P ro g ra m s  t h a t  s t re n g t h e n  p a re n t – te a c h e r 
collaboration and community engagement can 
restore these synergies, creating a supportive and 
culturally aligned educational ecosystem that 
enhances academic success [12].

Social	 Capital	 Theory	 and	 Academic	 Success	 in	
Nigeria
Social Capital Theory emphasizes the role of 
networks, relationships, and trust in transmitting 
values, knowledge, and resources that support 
children's education [13]. Families and communities 
act as reservoirs of social capital, providing guidance, 
discipline, and motivation that enable academic 
achievement. Social capital thus connects parents, 
teachers, peers, and community members into 
supportive networks that foster learning.
In Nigeria, where economic hardship and unequal 
access to educational resources persist, social capital 
is particularly vital. Strong parent–child relationships 
create emotionally supportive environments that 
encourage discipline, motivation, and perseverance. 
Parental supervision of learning and positive role 
modeling constitute critical forms of social capital 
that enhance academic outcomes [13].
Communities also transmit social capital through 
extended family ties, religious groups, and civic 
organizations. When communities engage with 
schools through mentorship, scholarships, and 
infrastructural support, they expand access to 
educational opportunities and reinforce collective 
responsibility for learning. Such networks strengthen 
the social foundations of academic success.
Social capital further acts as a buffer against systemic 
educational challenges such as underfunding, 
overcrowded classrooms,  and weak pol icy 
implementation. Parents and community members 
who volunteer in schools or mobilize resources help 
compensate for gaps in formal education systems, 
thereby improving learning outcomes [13].
Together with ecological and overlapping spheres 
theories, Social Capital Theory reinforces the 
argument that academic success in Nigeria emerges 
from interconnected relationships among families, 
schools, and communities. Parental care and 
community involvement are therefore indispensable 
for sustainable educational achievement.

Empirical	Review
Empirical studies consistently demonstrate that 
parental care, parental involvement, and community 
support play central roles in shaping learners' 
academic success. Evidence from Nigeria indicates 
that  act ive  parental  engagement—through 
homework supervision, provision of learning 
materials, encouragement, and participation in 
school activities—positively in�luences academic 
outcomes [14, 15].
Comparable �indings emerge from other African 
contexts. Studies conducted in Ghana show that 
parental involvement and socio-economic status 
signi�icantly predict academic performance, with 
emotionally supportive and resource-stable 
households producing better outcomes [16]. 
Research in Uganda similarly indicates that parental 
education, occupation, and socio-economic status 
shape the level of support provided, though even 
modest parental interest improves learning 
outcomes [17].
Studies from South Africa further highlight the 
importance of community involvement alongside 
parental engagement. 
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Evidence shows that parental participation improves 
academic achievement, behavior, and attendance, 
while partnerships with community members 
enhance access to resources and mentorship 
opportunities [18].
Within Nigeria, additional studies con�irm that socio-
cultural and economic factors in�luence the 
e ff e c t ive n e s s  o f  p a r e n t a l  a n d  c o m m u n i t y 
i n v o l v e m e n t .  R e g u l a r  p a r e n t – t e a c h e r 
communication, parental participation in school 
programs, and community collaboration positively 
affect  learners'  motivation,  discipline,  and 
achievement [19, 20].
Overall, empirical evidence af�irms that parental care 
and community involvement are foundational to 
academic success. While socio-economic constraints 
may moderate their impact, consistent engagement 
in any form yields positive outcomes across diverse 
African contexts.

Strengthening	 Education	 through	 Parental	 Care	
and	Community	Involvement
Parental care and involvement form critical 
foundations for academic success in Nigeria. 
Emotional support, �inancial provision, and moral 
guidance shape learners' resilience, motivation, and 
educational trajectories. Evidence indicates that 
parental encouragement and attentiveness enhance 
motivation and persistence, while lack of care 
increases risks of disengagement and dropout [14, 7].
Financial support remains equally vital, as access to 
textbooks, uniforms, nutrition, and school fees 
directly affects learning capacity. Community-based 
support mechanisms such as sponsorships and 
school feeding programs further strengthen learners' 
chances of success, particularly in economically 
disadvantaged settings [16].
Moral guidance provided by parents and reinforced 
by communities instills discipline, responsibility, and 
respect for education. Parental involvement at home 
and in school through supervision of assignments, 
communication with teachers, and participation in 
school governance creates continuity between 
learning environments and improves academic 
outcomes [14, 15, 18].
Community engagement complements parental 
efforts by providing mentorship, resources, and 
positive role models. Evidence from multiple African 
contexts shows that strong school community 
partnerships reduce dropout rates, improve 
attendance, and enhance learning outcomes [16, 17].
In sum, emotional, �inancial, and moral support from 
parents strengthened by active involvement and 
community participation collectively determine 
learners' academic success. Education in Nigeria 
must therefore be understood as a shared social 
responsibility requiring coordinated action from 
families, schools, and communities.

Community	 Support	 and	 Academic	 Success	 in	
Nigeria
While parents constitute the immediate support 
system for children, communities provide the 
broader social and cultural environment that can 
either strengthen or undermine academic success. 

In Nigeria,  where government funding and 
management of education often face challenges, 
communities frequently step in to �ill critical gaps by 
providing resources, cultural reinforcement, and 
mentorship. The active involvement of the wider 
community not only enhances access to education but 
also helps sustain its quality, relevance, and local 
alignment.
One of the most visible contributions of communities 
lies in the provision of resources. Local communities 
often mobilize funds for the construction of 
classrooms, libraries, and sanitation facilities, while 
religious groups, youth associations, and local 
development committees provide scholarships for 
underprivileged students. Such collective investment 
in schools helps address infrastructural de�icits and 
reduces the �inancial burden on families. Community-
based scholarship initiatives in rural Nigeria have 
enabled students from low-income households to 
remain in school, thereby reducing dropout rates and 
improving equity in education [7]. Similarly, studies 
from Uganda and Kenya highlight the effectiveness of 
local committees in rehabilitating schools and 
supplying learning materials where government 
provision has been inadequate, reinforcing the value 
of community participation [17].
Beyond material support, cultural reinforcement 
represents another crucial  contribution of 
communities. Communities act as custodians of 
values, norms, and traditions, and when they promote 
ideals such as hard work, discipline, and respect for 
education, learners internalize these attitudes and 
apply them in their academic pursuits. Evidence from 
Ghana shows that students from communities that 
highly value education demonstrate stronger 
commitment to schooling compared to peers from 
communities where formal education is undervalued 
[16]. In Nigeria, traditional community structures, 
local leaders, and neighborhood associations play 
similar roles by encouraging school attendance, 
respect for teachers, and academic excellence. 
Cultural reinforcement thus serves as a motivational 
anchor shaping learners' aspirations, study habits, 
and long-term goals.
Communities also provide mentorship and role 
models that inspire and guide students. Local 
professionals, religious leaders, and elders often 
serve as visible examples of the bene�its of education, 
demonstrating pathways to success. Mentorship 
initiatives where successful graduates return to their 
communities to engage with students help raise 
aspirations and provide practical guidance on career 
planning. Evidence from Southern Africa indicates 
that mentorship and community-led career talks 
improve learners' motivation and engagement, 
particularly in rural schools with limited exposure to 
professionals [18]. In Nigeria, similar mentorship 
structures can empower students in under-resourced 
communities by exposing them to positive role 
models and actionable strategies for academic and 
career advancement.
In conclusion, community support complements 
parental care and involvement by addressing 
systemic gaps, transmitting cultural values, and 
offering mentorship opportunities. 
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Together, these efforts create a holistic educational 
ecosystem in which learners are nurtured at home, in 
s c h o o l ,  a n d  w i t h i n  t h e  w i d e r  c o m m u n i t y. 
Strengthening community structures is therefore 
indispensable for achieving sustainable academic 
success in Nigeria.

Challenges	 and	 Barriers	 to	 Parental	 Care	 and	
Community	Involvement	in	Nigeria
Despite the recognized importance of parental care 
and community involvement in promoting academic 
success, several structural, socio-economic, and 
cultural  challenges continue to l imit  their 
effectiveness in Nigeria.

Poverty	and	Socio-Economic	Inequalities
Poverty remains one of the most persistent barriers 
to educational success in Nigeria. Even where 
schooling is of�icially free, indirect costs such as 
uniforms, textbooks,  examination fees,  and 
transportation exclude children from low-income 
households. Families facing severe economic 
hardship are often forced to prioritize immediate 
survival needs over educational investment.
Financial strain reduces parents' ability to provide 
academic support at home. Malnutrition resulting 
from food insecurity negatively affects concentration, 
memory, and cognitive development [21]. Similarly, 
lack of access to learning materials hinders students' 
ability to compete with peers from wealthier 
backgrounds. Evidence from Ghana shows that 
learners from low-income households consistently 
underperform in literacy and numeracy compared to 
those from �inancially stable families [16].
Poverty also limits parental participation in school 
activities. Parents engaged in long working hours or 
informal employment often lack the time or �lexibility 
to attend PTA meetings, supervise homework, or 
engage with teachers. In rural areas, long distances to 
schools further restrict involvement. When survival 
concerns dominate daily life, education is often 
deprioritized, weakening both parental care and 
community engagement [7].
Socio-economic inequalities exacerbate these 
challenges by widening disparities in educational 
access and quality. Children from af�luent households 
bene�it from better-resourced schools, private 
tutoring ,  and enrichment  programs,  while 
disadvantaged learners remain vulnerable to 
academic failure. Without strong parental and 
community support, these inequalities perpetuate 
cycles of poverty and limited social mobility [9].

Limited	School–Community	Collaboration
We a k  c o l l a b o ra t i o n  b e t we e n  s c h o o l s  a n d 
communities represents another major barrier. In 
many Nigerian contexts, schools and communities 
operate independently rather than as partners. 
Teachers may perceive parental involvement as 
interference, while parents may believe education is 
solely the responsibility of schools and government 
authorities. This disconnect fosters mistrust, 
miscommunication, and low engagement [7].
Limited collaboration prevents schools from 
leveraging local knowledge, cultural practices, and 
community resources to address challenges such as 

absenteeism and poor learning outcomes. Evidence 
from Southern Africa shows that schools with strong 
parent–teacher engagement experience better 
attendance and discipline, while schools lacking such 
partnerships struggle to improve outcomes [18]. 
Similar patterns in Nigeria suggest that ineffective 
communication and exclusionary engagement 
practices weaken educational effectiveness [17].
When schools fail to establish inclusive and culturally 
responsive platforms for parental and community 
participation, educational responsibility becomes 
concentrated within the school alone. Research 
c o n s i s t e n t l y  s h o w s  t h a t  m e a n i n g f u l 
family–school–community partnerships foster 
accountability, shared ownership, and improved 
learner outcomes [22].

Cultural	 Attitudes	 Undermining	 the	 Value	 of	
Formal	Education
Cultural attitudes also in�luence parental and 
community engagement in education. While informal 
learning through apprenticeship and oral traditions is 
valued in many Nigerian communities, formal 
education is not always fully embraced as essential for 
development.
Gender bias remains a signi�icant challenge. In some 
rural and conservative communities, boys' education 
is prioritized, while girls are withdrawn from school 
for domestic labor or early marriage. Evidence 
indicates that millions of girls across sub-Saharan 
Africa, including Nigeria, are excluded from schooling 
due to early marriage, teenage pregnancy, and 
discriminatory cultural beliefs [21]. This undermines 
girls' academic potential and perpetuates gender 
inequality.
Child labor further disrupts schooling. Many children 
from low-income households engage in farming, 
street trading, or domestic work during school hours, 
limiting attendance and academic engagement. Child 
labor continues to negatively affect educational 
participation and performance across sub-Saharan 
Africa [23].
Skepticism about the relevance of formal education 
also weakens parental investment. High youth 
unemployment has led some parents to question the 
economic returns of schooling, reducing motivation 
to support children's education. Evidence from East 
Africa shows that parents who doubt the bene�its of 
education are less likely to invest time and resources 
in their children's schooling, resulting in lower 
academic engagement [17].
In communities where education is undervalued, 
learners often display absenteeism, low motivation, 
and poor performance. Conversely, communities that 
promote perseverance, discipline, and respect for 
l e a r n i n g  c u l t iva te  s t u d e n t s  w i t h  s t ro n g e r 
commitment and better academic outcomes [18].

Policy	and	Implementation	Gaps	in	Nigeria
Over the past few decades, Nigeria has introduced 
ambitious educational policies aimed at improving 
access, quality, and inclusivity. These initiatives 
include universal basic education programmes, 
tuition-free schooling schemes, gender equity 
frameworks, and policies encouraging parental and 
community participation. 

Innocent	S.	Ikoroha	et	al.,	/	Acta	Social	Science	&	Humanities:	An	International	Journal	(2025)

https://academicsociety.org/actasocialscience/
https://academicsociety.org/actasocialscience/
https://academicsociety.org/actasocialscience/


24. https://academicsociety.org/actasocialscience/

While these reforms are commendable in intent, their 
implementation has often been inconsistent, 
underfunded, and weakly monitored, creating a 
persistent gap between policy goals and lived realities 
in schools, homes, and communities.
A major implementation gap lies in funding and 
resource allocation. Although policy frameworks 
declare certain levels of education to be free, 
inadequate public �inancing compels schools to rely 
heavily on levies, parental contributions, and 
community fundraising to meet basic operational 
needs. Evidence indicates that public expenditure per 
student in Nigeria remains below international 
benchmarks, leaving schools under-resourced and 
shifting hidden costs such as textbooks, uniforms, and 
examination fees to families [9]. This �inancial burden 
discourages sustained parental involvement and 
undermines trust in the education system, as parents 
perceive their efforts as unsupported by government 
commitment.
Weak institutional capacity further limits effective 
policy execution. Provisions mandating parental 
participation through Parent–Teacher Associations 
(PTAs) or school management committees often lack 
clear operational guidelines, training frameworks, 
and accountability mechanisms. As a result, many 
PTAs function primarily as fundraising bodies rather 
than platforms for collaborative decision-making and 
shared governance [7]. Similarly, community 
education committees frequently lack the technical 
expertise and organizational capacity required to 
engage meaningfully with schools, reducing their 
potential impact on educational quality and learner 
outcomes.
Bureaucratic inef�iciencies and policy fragmentation 
also exacerbate implementation challenges. Nigeria's 
centralized education governance structure often 
struggles to adapt national policies to local realities, 
particularly in rural and underserved communities. 
Policies developed at the federal level may overlook 
contextual barriers such as teacher shortages, poor 
infrastructure, insecurity, or entrenched socio-
cultural norms. Evidence from comparable African 
contexts shows that even progressive policies on 
school–community partnerships often fail in rural 
areas due to weak local support structures and 
limited institutional capacity [18], a pattern similarly 
observed in many Nigerian rural schools.
Political instability and policy discontinuity further 
undermine progress. Frequent changes in leadership 
and shifting ministerial priorities disrupt long-term 
reforms, resulting in abandoned or poorly sustained 
initiatives. Programmes designed to promote 
community-driven school improvement are 
particularly vulnerable, leading to frustration among 
parents and communities and reducing their 
willingness to engage consistently over time.
Limited inclusivity in policymaking represents 
another critical gap. Parents,  teachers,  and 
community stakeholders are often excluded from 
early stages of policy formulation, resulting in top-
down reforms that lack grassroots ownership and 
contextual relevance. Policies developed without 
meaningful stakeholder engagement frequently 
e n c o u n t e r  r e s i s t a n c e  o r  a p a t h y  d u r i n g 
implementation, reducing their effectiveness [23].

In sum, while Nigeria has articulated progressive 
educational policies, the core challenge lies in 
translating policy into practice. Bridging this gap 
re q u i re s  i m p rove d  f u n d i n g ,  s t re n g t h e n e d 
governance, enhanced local capacity, inclusive 
policymaking, and robust monitoring systems. 
Without deliberate attention to implementation 
challenges, policies risk failing to support parental 
care, community involvement, and sustainable 
academic success.

Strengthening	 School–Parent–Community	
Partnerships	in	Nigeria
Strengthening collaboration among schools, parents, 
and communities represents one of the most effective 
strategies for improving academic outcomes in 
Nigeria. Education thrives when responsibility is 
shared among all stakeholders, yet many Nigerian 
schools continue to operate in isolation from families 
and local communities. Closing this gap requires 
intentional efforts to institutionalize dialogue, 
collaboration, and joint decision-making.
A critical strategy involves strengthening and 
repositioning Parent–Teacher Associations (PTAs) as 
inclusive governance structures rather than mere 
fundraising platforms. When PTAs function as 
participatory bodies, they enable schools to bene�it 
from parents' insights into local realities, cultural 
expectations, and learner needs. Evidence indicates 
that structured school–parent partnerships enhance 
accountability, reduce dropout rates, and improve 
attendance and discipline [22]. Nigerian schools with 
active and empowered PTAs demonstrate stronger 
learner engagement and improved academic 
outcomes compared to institutions with weak 
parental participation [14].
Beyond PTAs, schools can deepen partnerships 
through community forums and joint planning 
sessions that engage religious institutions, traditional 
leaders, civil society organizations, and alumni 
associations. These collaborative platforms enable 
stakeholders to jointly address challenges such as 
resource shortages, absenteeism, and gender 
disparities. In several Nigerian communities, 
collective action by local leaders and community 
members has facilitated classroom construction, 
scholarship provision, and school infrastructure 
development, thereby improving learning conditions 
and access [7].
Effective communication systems are essential for 
sustaining partnerships. Many parents particularly in 
rural or low-literacy settings remain excluded due to 
language barriers, limited access to information, or 
feelings of intimidation. Schools must therefore adopt 
inclusive communication strategies such as 
multilingual notices, community radio programmes, 
SMS alerts, and culturally sensitive outreach 
initiatives to ensure broad participation [17].
Joint monitoring and accountability mechanisms 
further strengthen collaboration. When parents and 
community members participate in monitoring 
teacher attendance, student progress, and resource 
utilization, transparency improves and trust is 
strengthened. Such shared accountability reinforces 
the perception of schools as community-owned 
institutions rather than distant government entities.
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Overall, strengthening school–parent–community 
p a r t n e r s h i p s  t ra n s fo r m s  e d u c a t i o n  i n to  a 
collaborative enterprise. Inclusive dialogue, 
participatory decision-making,  and shared 
accountability enable Nigerian schools to harness 
collective resources and social capital, thereby 
enhancing learner engagement and academic 
success.

Designing	Parental	 Empowerment	 and	Training	
Programmes	in	Nigeria
For parental care and involvement to translate into 
meaningful academic gains, parents must be 
equipped with the knowledge, skills, and con�idence 
to support their children's learning. In Nigeria, many 
parents particularly those with low literacy levels or 
limited economic resources lack awareness of 
effective strategies for engaging with their children's 
education. Consequently, parental involvement is 
often restricted to �inancial provision, while 
emotional support, academic supervision, and moral 
guidance receive less attention.
Targeted parental empowerment programmes offer a 
viable solution. Governments, schools, and non-
g ove r n m e n t a l  o rga n i z a t i o n s  c a n  o rga n i z e 
workshops, sensitization campaigns, and training 
sessions focused on practical strategies such as 
homework supervision, establishing study routines, 
reinforcing discipline, monitoring attendance, and 
encouraging positive learning behaviors at home. 
Evidence from Nigeria shows that parents who 
participate in structured training programmes 
demonstrate improved capacity to support 
schoolwork and reinforce discipline, leading to 
enhanced student motivation and academic 
performance [14].
Literacy and digital skills training for parents further 
ampli�ies these bene�its. Parents who improve their 
literacy skills model lifelong learning behaviors for 
their children, while basic digital competence enables 
parents to support access to online learning 
resources and educational platforms. In an 
increasingly digital educational landscape, equipping 
parents with these skills strengthens the bridge 
between home and school learning environments.
Investing in parental empowerment and training 
programmes strengthens the immediate learning 
environment and fosters a culture of shared 
responsibility for education. Empowered parents are 
better positioned to provide emotional, moral, and 
academic support, ensuring that parental care 
contributes directly to sustained academic 
achievement in Nigeria.

Recommendations	 for	 Inclusive	 Educational	
Reforms	in	Nigeria
Inclusive and sustainable educational reform in 
Nigeria cannot be achieved without deliberately 
embedding families and communities into the 
education system. Too often, policy frameworks 
recognize the importance of parental and community 
involvement in theory but fails to provide concrete 
mechanisms for implementation. Policymakers must 
therefore move beyond rhetoric to design reforms 
that are actionable, measurable, and responsive to 
local realities. 

A holistic approach ensures that education is not seen 
as the sole responsibility of schools or government 
agencies but as a shared societal project, where 
families and communities actively contribute to the 
learning process.

Key	recommendations	include:
1. Governments should create grant schemes, tax 
breaks, or community development funds that 
reward and encourage community investment in 
education. For example, rural communities that 
contribute land, labor, or materials for school projects 
could receive matching funds or recognition 
incentives. This approach not only strengthens 
ownership but also ensures that schools become 
locally relevant and sustainable.
2. To strengthen parental involvement in education, a 
robust monitoring framework should be established 
at all levels. The Ministry of Education and local 
education authorities are responsible for developing 
standardized frameworks, setting clear indicators, 
and providing schools with reporting templates. At 
the school level, administrators and principals 
implement these frameworks, systematically 
tracking parental engagement through metrics such 
as PTA attendance, volunteering, and support for 
learning at home, and submitting regular reports to 
authorities. Meanwhile, parents and PTA members 
are expected to engage actively and provide feedback, 
ensuring that the monitoring system accurately 
re�lects their contributions and experiences. 
3. The Ministry of Education and local education 
authorities should establish a robust monitoring 
framework at all levels. They are responsible for 
developing standardized frameworks, setting clear 
indicators, and providing schools with reporting 
templates. At the school level, administrators 
andprincipals should implement these frameworks, 
systematically tracking parental engagement through 
metrics such as PTA attendance, volunteering, and 
support for learning at home, and submitting regular 
reports. These coordinated efforts will create 
accountability and measurable benchmarks that 
enhance educational outcomes.
4. Policy makers and the Ministry of Education should 
Ensure Inclusion of Marginalized Groups such as 
women, people with disabilities, minority ethnic 
communities, and low-income families in decision-
making and mandate representation of these groups 
in school boards, local education committees, and 
policy consultations. On the other hand, civil society 
organizations and NGOs can support by providing 
training and advocating for equitable participation
5. The government and Ministry of Education must 
create legal frameworks and provide resources to 
support these partnerships. School principals and 
administrators organize regular meetings and joint 
initiatives with families and community stakeholders, 
while teachers engage actively in communication and 
collaborative activities.
6. Community leaders and local authorities should 
facilitate support and mobilize resources, ensuring 
that partnerships move beyond ad-hoc arrangements 
to structured, sustainable co-governance of 
education.

Innocent	S.	Ikoroha	et	al.,	/	Acta	Social	Science	&	Humanities:	An	International	Journal	(2025)

https://academicsociety.org/actasocialscience/
https://academicsociety.org/actasocialscience/
https://academicsociety.org/actasocialscience/


26. https://academicsociety.org/actasocialscience/

7 .  Fe d e r a l  a n d  l o c a l  g o v e r n m e n t s s h o u l d 
coordinatecross-sectoral programs linking education 
with health, social protection, and youth employment 
that will ensure stable livelihoods for families.
8. Social services and NGOs provide complementary 
support, such as healthcare, nutrition, and skills 
training. In addition, schools, principals, and teachers 
help identify families in need and facilitate access to 
these services, while communities and parents 
engage in social programs and collaborate with 
schools in supporting children's learning. This 
holistic approach ensures that families and 
communities are empowered to contribute 
meaningfully to education.
In summary,  inclusive policy reforms must 
deliberately foster collaboration, accountability, and 
equity.  By embedding � inancial  incentives, 
monitoring frameworks, and inclusive governance 
structures into educational systems, Africa can 
strengthen the pillars of academic success and ensure 
that every child bene�its from the combined efforts of 
schools, families, and communities.

Conclusion
Parental care and community involvement are not 
optional add-ons but indispensable pillars of 
academic success in Nigeria. Extensive evidence 
demonstrates that while governments and schools 
play central roles in providing education, learning 
o u t c o m e s  a r e  p r o f o u n d l y  s h a p e d  b y  t h e 
environments in which children grow and develop. 
Learners thrive when families provide emotional 
stability, �inancial support, moral guidance, and 
consistent supervision, and when communities 
function as extended ecosystems of encouragement, 
resources, and cultural reinforcement [7, 17].
Educational responsibility cannot rest on schools 
alone. Teachers, regardless of competence, cannot 
fully compensate for the absence of parental care or 
community disengagement. Likewise, governments 
cannot ensure sustained academic success without 
the active participation of families and communities. 
A collaborative model that unites parents, educators, 
community leaders, civil society, and policymakers is 
therefore essential to addressing persistent 
challenges such as poverty, cultural barriers, 
overcrowded classrooms, and weak institutional 
capacity [9].
What is required is a renewed commitment that 
translates policy intentions into practical, context-
sensitive action.  Empowering parents with 
knowledge and resources, encouraging community 
ownership of schools, and institutionalizing strong 
partnerships between families and educators are 
critical steps toward strengthening Nigeria's 
education system. When implementation aligns with 
grassroots realities, it promotes resilience, inclusivity, 
and accountability.
By fostering shared responsibility, Nigeria can 
achieve improved academic outcomes while laying 
the foundation for sustainable social and economic 
transformation. Education is not merely a pathway to 
individual advancement; it is a collective investment 
in national development. A generation of well-
educated, morally grounded, and community-
supported learners will form the backbone of 

Nigeria's innovation, productivity, and global 
competitiveness [21, 18].
Ultimately, the future of Nigeria's education system 
lies in the strength of its homes and communities. By 
nurturing learners holistically and reinforcing 
schools through active parental and community 
partnerships, Nigeria can unlock its greatest 
resource—the potential of its children to drive 
enduring development and national progress.
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